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Peace Education
wThose who want war prepare young people for war: but those who want peace haye |,

. eglected
1o children and adolescents so that they are unable to organise them for peace”,
S

youl :
M ariaMontessor

As an academic discipline..peace education begs some clear definition; the evolving concept
means different things in dlf‘f.erent contexts. lan Harns suggests that peace f:ducation includes
qny attempt to teach about violence qnd altemat1ve§ to v101ence.. thl.e this might present 2
usclul starting point, we nced a more locused idea of what comprises this expanding discourse.
Betty Reardon, one of the USA’s groundbreaking peace educators, suggests that peace education
s the transmission of knowledge about the requirements of, the obstacles to and possibilities
for achieving and maintaining peace, training in skills for interpreting the knowledge, and the
development of reflective and participatory capacities for applying the knowledge to overcoming
problems and achieving possibilities.

peace education—education on peace-related content—is often distinguished from education for
peace, which is a holistic approach to education that seeks to shape individuals and societies.
These two processes, however, are not mutually exclusive. As peace educators, we typically see
our role as twofold: To educate students about issues related to peace, conflict, and violence, and
to transmit idcas and values that can infuse our students with ways of engaging in the world that
add to its potential for peace. Some suggest that the main goal of peace education is to influence
people to behave more peacefully, or to develop caring and non-aggressive people, who relate
peacefully to others in their own lives, facilitate the well-being of others, and work to promote
peace and prevent violence in society and the world at large. The goal is not regarded as simply
to educate students but to transform societies: “For peace education to be effective, it must
transform ways of thinking that have been developed over the millennia of human history.™ An
emerging question for peace educators is the degree to which our work should be focused on
content, compared to the degree to which it should be focused on process, practice, and values
that impact, both directly and indirectly, the students and contexts we encounter. A further
question is o what degree academics take on the role of transforming societies as suggested
above. Various dimensions of this field—conflict management, conflict resolution, contlict
transformation, nonviolence studics, peace studics, peace rescarch, and peace science—have all
b_ccn carved out as particular pieces of this pie, perhaps unnecessarily creating arbitrary
divisions, In some contexts, what might be considered peace education is also known as
education for democracy, civic education, tolerance education, or human rights education.

Wllh‘in its scope, peace education has included a focus on interpersonal, intra-group, inter-group,
and international conflict, Within certain realms, inner peace, or a spiritual dimension, has been
telated 1o the ability to impact larger global issues. Some contexts focus largely on international

‘?UCS. while others prioritize the domestic domain. Harris has delincated five types of peace
¢ducation:-
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international studies, holacanat aidiey. amd
N, anr

«  Global Peace Fducation, which includes
puelear and disarmament cudies
« Conflict Resolution Programs. which teach about mediation. negotiation, dand varieig

commumueatbion dJalle
o Violence Prevention Programe. which (‘mphﬂ(iﬂ‘
p of tolerance.
h includes hum
incquities

domestic violence, drrg abuse, anger

management. and the teachin
« Development Lducation. whic
and an emphasis on power, resouree
« Nomviolence Fducation. which finde roots int
| uther King, Mahatma Gandhi, and othet greal peacema

an rights education, environmental studies.

_and etructutal violence.
he teachings and philosophies of Martin

kers.

ly combine vatious components of the above
weful 1o consider as we begin to analyze the contexts in
clements of peace cducation could be universal in relevance
1s that the ways W€ consider peace education chould

poals, methods, and opportunitics of this
ate of the region involved. Societies

embedded in deep violent conflict. those struggling with subtle cthnic t‘cnsmm. and others
enjoving a chimate of relative tranquility will cach require a different integration of this discipline
i academic and political arenas. In considering these goals along with the components of ‘pc:xcc
education suggested by Harris, we can see the myriad ways that peace education will vary
according 1o context. However it is defined, peace cducation is a disciplinc that has gaincd much
momentum in the last ceveral decades. As a form of diplomatic intervention, it has come 0 be
accepled as essential 10 the social change necessary for peacemaking and peace building cfforts
worldwide. Education has long been considered an important dimension of multi-track
diplomacy in an ever-conflicted world. There has been a tremendous increase in the number and

types of certificate and degree programs offered in response 10 conflict and violence.

While most programmy of peace education like

categorizations. these constructs are 1
which they arc offered While some
and applicability. Gavricl Salomon SUppes
depend on the context in which it originates. The
discipline are largely informed by the political chm

The reasons why educational institutions develop peace education programs during these
troubled times may scem obvious. However, how and why such courses and curricula have been

developed in some parts of the world and not in others may be less obvious. Issues related to
ideology. socioeconomic and structural conditions and traditions of learning all play a part.
peace Lducation in India While the development of peace studies curricula is becoming a global
phenomenon, SOME regions of the world, including India, have only recently joined this
zcademic discourse.
Only in the last few years has higher education in India wrned deliberate altention o peace
studies. At a Conference on Conflict Resolution at (he Birla Institute of Technology and Science,
Jane Schukoske and Manjrika Sewak, citing information provided in 2003 by researcher Veena
" Bhalla at the Association of Indian Universities, reported that there were o institutions in India
" offering conflict resolution COWrSEs, and only a few courses in negotiation or alternative dispute
resolution, The Global Directory of Peace Studies and Conflict Resolution Programy lists only
three offerings in all of India: 8 postgraduate diploma in Human Rights at the University of
Hyderabad, “coursework” in peace studies at the University of Caleutta, and a focus on
Gandhian philosophy and theories of nonviolence at the Centre for Gandhian Studies. Although
peace education as a distinct academic discipline has been slow to emerge, Indian institutions of
higher education have, in certain ways, addressed the types of peace education that Harms
104
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These areas ol focus are often seattered among variousg academ

of coherent curriculn focused on issucs of peace :m(ll (|(,;;;'.C de
seience. international slm'lics. and defence and  stratepic .;III(“::' r)(?‘
qrtments and research centres \ynhm Indm’n universitics and colleges, T, CXISt in Many
dep: ar disarmament, and international conflict tend to be studied with ¢ lopics of peace
nu«‘l\_‘ Jitary. and stratepic dimensions, and less on the intersection hc:mmﬂ ~MPhasis ”"
p. and international phclmmcnn. The students in these arenas lypi“cfg::ln "netpersanal,
homogenous academic framework rather than from an inlcr-(lisciplimry <;nmc from
and conflict resolution programs, T T0CUS typical

Jelinealts:

o from & lack -

Ilnd
PArtmenty o

.\uﬂi
m‘ill\‘lll

mm'-gll‘ml
|'c|:lli\'C|_\’ ol
J(other peace studics
\

«c the Supreme Court of lndin‘s_ 1991 (Iirccli\"c around environmental issues, Environment;
cducation has been taken more scriously, and since 2_()03 has become part of the °°mptnﬁ:'“'
cducation curriculum at nl.l levels. Gender studics, social work, and psychology have addrﬁry
cuch as domestic violence and drug abuse, and the Domestic Violence Act of 20()5‘ ;Cd
attention at the national level. Of course, Mohandas Gandhi is widely studied o
al and philosophical arenas, and there are several programs in Gandhian lhoug;::
and peace studics, Wllif:h _ml‘orm the studies on nonvnolqncc. In all of these arcnas, while
jmportant dimcnsiqns of this ﬁ.cld are addregscd, the focus is pot on peace education, but more
on specific discipline-bound pieces of the pie. Fl}rthef'more, in most of these programms, the
focus is mainly on content rather than on “education for peace,” whose curriculum is intended
oradually to transform socicty. Slowly, other dimensions of peace cducation are emerging. The
Nelson Mandela Centre for Peace and Conflict Resolution was launched in 2004 by Jamia Milia
islamia in New Delhi; it claimed to be one of the first centers for peace and conflict studies in an
Indian University. The University Grants Commission, the highest body administering higher
cducation, has contemplated introducing peace and conflict resolution studies in a concerted way
1 its 2007-2012 Plan. The Commission has encouraged the study of human rights and funded
universities and colleges to initiate courses in these areas. Human rights education has theretore
developed out of various dcpartments including History, Political Science, and Legal Studies.
Compared to many other countrics, however, there arc surprisingly few programs of this kind.

Jurther, the number of courses in these areas and the number of students who take these courses
are few. Regional factors, employment issues, and delays in filling up faculty vacancies in the
universities and colleges have affected the quality of, and demand for, these areas of study.
Many, both in India and beyond, have wondered why Indian academic institutions do not have
larger numbers of departments and centers studying and researching peace-related areas. This
scems a particular paradox, given Gandhi’s legacy of peacemaking, and traditions such as
Buddhism and Jainism, which represent nonviolence principles at their core. Scholars have often
urned to peace issucs when wars wreaked widespread destruction or involved nuclear weapons.
::2:‘:::);’0% would expect that cvents like lh‘c pz}rlil‘ion of h.ldiu.‘npigration and L."Ollseqll?l‘l[
e nonvioﬁtzlpn,)-l:lﬁr:]b’ czx?.mur‘ml co'nﬂl?l' and riots in select Indian cities, and Ganfl‘hl $ pr:ll‘Ct(_lti
think of cxpl()rr)inl)'LTJ »'Lul]'] L:l the _mo..?l plOVOCﬂllVC' circumstances woul.d make this p(_)lpu l:::l\
iividualy g%-(mms £:%mcdo( Ipcdcc‘zmd' nonv!olence more pervas‘lvcly.'th, wlh.n c nl;‘\ o
fﬂslwin-c 4 by Gandb lu,{:s‘ 0;‘(:;:21 .nc. .wc.)lldt‘u)lc'lucllng Nobpl Peace ]TI'IZ(: \'/vmners,l ]l""wwhi‘:‘c
s5ucs of peace ng)l1\;i;)lcnc : ’lnSjpllﬂl'lf)ﬂ 1'.5 'cwdenl in Indian academic soctety. In \mll‘d‘” o
d“VdUDmcm W;ly havedes (:, t}nf S()(,h.ll Lljlnngc were the cqt’ncl‘s(onus of independence

. ave academics only recently pursued these issues?

Sin

jSSucs
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multiple pohitic
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looicﬂl level. it is important to.und-elslan‘d the connection between ¢; :
p ide0 dg‘_clopment of peace cducation n India. While Gandhi’s life .md":r(““’ﬂ Work anq
¢ 1 o 1Q serleed : 4 £ ‘
n India and beyond, his eclectic thinking and activif 10ught atlracte
. ICS (IrcV/ 5 L
(lchrs;r-

',ﬂitc { many i
e tiol 0 _ioked up on select dimensions of Gandhi
attet lrollm\'erb pieked Ht N randhian thought and champ;
pioned th
d these

[hc,;msc“-‘- oJcctive mamwr..Ga‘ndhi \w:olf: and spokc on matters both (rivial an
P oinds ain faccts of his personality while ignoring ()thcrs(?)( profound, ang
qches have dominated the slu(l_y of the “Father of the Nution": ;)n ?ht.hc onc hand,
J his views for stagnant lndn:}’s sociopolitical ills, Though,Schol;r:t-hcr" some
i S e, Jhilosophy: cconou.mcs, and literaturc cpgagcd Gandhi’s idcas duriln lynthhlstory,
cal )Llf‘ eriod. they could take on'ly as much as their respective disciplines W()ul%] ) € post-
nde?” (1: (;ggrcc. institutional force.s. dlclat.ed the zfca.de.‘lpic development of this though(;”(\;\/v};.l
fod a :f dflom"' and even mgstex S COurses were mxtlat.ed by Gandhian Studies depaﬁme' €
c*‘f‘mcak.~ in order 10 mect university sta.n(!ards,. academic courscs had to be structured i n
~onters: Collective choice and administrative interests dominated the ways in whi }:n an
I tuations, what might be defined as “Peace Studies” Orl‘(‘:p ;:;Z

[+ fornt. * .
P o WS framed. In many st :
‘.um':ll.ln" < sutlined by Harris got subsumed into other arenas or departments and was not

Fdw“c*nlml place in the curriculum.
g CClIte

s o)

-\ CaSES. Gandhi’s life and thought became the central point within this curriculum, but
; md.[.]; of the implications of this thought and 1ts efficacy in a comparative perspective within a
SIS oxt was lacking. While the events of Gandhi’s period were chronicled in detail, the
f his thought to global problems attracted less attention. Gandhi’s relation to peace
oked different reactions.

Gandhi’s views evolved over time
anti-war pacifists. The study of
anagraha and ahimsa, which are on

givide between nonviolent action an
«emingly natural link between Gandhi’s ideca

been surprisingly blurred. Gandhi did discuss ¢

graly
olobal cont

onnections 0
is markedly different from that of western

o Gandhi’s work, focused mostly on
work. Because there has often been a
d conflict resolution in peace studies curricula, the
s and peace studies as an academic curriculum has
ducation in his writings and, in many ways,

espoused a philosophy parallel to those who see educating for peace as a way to imbue values
and ransform societies. He had an integral and holistic perspective of human living, and his
ideas on education primarily addressed national régeneration and progress. Gandhi’s ideas
spelled out in “Basic Education,” combined with his other views, have strong relevance to peace
E‘:ﬁ‘fs Cl:irricu_la. 'l'his.relevance is evidenced by the number of scholars and activists in several
mcorpozt:céz,?gf]-r-ehgl?n’ envn'ronment, politics, economics, and ot‘hef's——.who fol!ow and

i in wide-ranging cultural contexts and situations. It is ironic; theretore, that

dademia has so tepidly implemented his ideas.

and his “pacifism”
peace, as It related t
ly a portion of his

Besides :

s ideological i S 2k e ) . )

developmeng 0ofICaI issues, structural and institutional factors influence higher education and the
peace studies in India. On a structural level, it is unclear how much influence

Lademic
thought carri . s
ght carries in the political arena. There is much cynicism about the role of

“ademic ;
s In third e,
-W . i )
orld societies; researchers and scholars are often considered to be armchair
and prevention of violent

orists, Wh:
\?:;“Cl, thish\l\lr?sclil:jnalc,zgemy has much to gffer in the understanding
haveea[l)-ro‘.)osmoll ir ac:; d):;_l? ble fully ll.llll’.é(fd. Offering curricula in this context can on.ly be a

'Mited inflyepce o .. vea Slgm_hcanl and substantial voice. While academia may
n a day-to-day basis, India has allowed an academic such as Dr Man

\M
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consequently. several policy channele have heen opx ned to academice ang 'nm: Y
matitutional Tevel, higher education in Inda inherited centain features fromy g, ‘;‘“m“ L
! ) ¢ WUE R . -
which was extremely traditional in the contert and form of ite edearyy Vish

i b nal M
pedapopy and curriculum arc informed by this traditional approach R Py

T icludes the policies and admin

jetrative ctructures of the UnTVerdtiey the
"y v Mb"\:
rules and procedures that may Jose rele i

vance in @ changing context, systeme of -

and examinations, and manncrs of bureaucratic administration. The bovie aﬁratmlﬁ:‘h
e

have remained the same for a long 1ime and have faila.l to adapt to the changed —
_ o of leaming remain largely teaditions WIS of
post independence India. Methode © Y TNl o serngsie

‘ ‘ ' .
pedagogy hay et to infiltrate the college ‘"?d um\cmf,;;tyx.em M 2 SEnificamt wyy
overarching nstitutional forces and rigid discipinary bounderies muke e very ‘fm'mﬁ\v
develop alternative pedagopical metho '

1« and innovative programs. Whale the Mirsibes of coleges
and universities has increased, they have imitated cxisting mstitateons rather than ‘&-;kumr
arcas of special interest based on region. intellcctual resources, of ofher capacities .
It has become common in recenl ycars 1o csmbhsh SCPArAtc GnTversties for agricuihurs
velerinary science, technology, women's cducation, medicine, law, sports. and sllied fielde Wour
aniversities imtroduce the same disciplines and teach the COUNSES IN 2 MOFE-or-ices amfarn wy
Tvmically, administrations have not allowed deviation of INNOVation 1o suxt the new secessities
and changes 1n socicty, Reforms pereolate slowly, somctimes Imitating westers matioutions
without adequate preparation and conscnsus.

of
oy

Within the Indian university system, the potential for new departments to moovets wound
smerdisciplinary and multidisciplinary arcas is diminishing. Faculty strength & sof mereasng,
and university administrations arc suggesting that departments raisc thewr own funds o contians
or stant fresh academic activities. As education in the humanitics and socm! wences
undenvalued in certain Indian states, fresh initiatives are slow to emerge. Refatrve emphusa on
ocience and technical education has also limited the resources available to promots sow couses
and ideas in new branches of learning. As is the case in many other countnes, Imfian umversitics
seem 10 be operating with less state funding for their programs than before Furthermors, ihe
percentage of the Indian population pursuing higher education is sull » small bacton of the
overall population; currently, only ten per cent of young people are sceking 3 coliege alucsiion
and still fewer are enrolled in universities. These institutional issucs mahe i@ dificull o poduce
wopics such s peace studies, when their relationship to the university system and thewr putcnnal
{or contributing 1o employment remain unclear. On a resource level, peace education has yet ©
develop _m potentisl 10 India due 1o a paucity of funding. Universitics India struggic with
many of the same resource issues that face much of the country. Things that many take for
granted in better funded institutions overseas are precious resources in lndia,

Iie socio-geonomic siuation i higher education has been changing, and e cophasts 0
consulting and fundraising 10 cam more resources for the institution is challcoging the role of e
u.u'huunnl teacher The employment situation has changed, and people are 00 Tun:l,cr getling oo
:; ;: ‘;:::ll: ?f merely complenng o bachelor's or [x»slgradu;llc degree. Acadenua has becn fora:
] “ ur professional sUtvess, sumetimes al the expense of wtellectusl andd socially drves

< A8 ampussible 10 1gnore the acute levels of cconomic dispanty thsl ealsl befwess
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The Development of a Centre:-

me'of these issues, five faculty members at the University of Madras
d interests in the arca of peace and conflict founded the Centre for
Peace and Conflict Resolution Studies in 2003. They came from the departments of Politics and
Public Administration, International Law, Christian Studies, Islamic Studies, and Anthropology.
The Centre for Peace and Conflict Resolution Studies was started through the initiative of these
individuals rather than through any institutional body or agenda. It received verbal support from
the University administration but no formal financial or institutional support. At different times,
several of these faculty members were heads of their respective departments, with extremely
limited time, energy. and resources to carry out Centre for Peace and Conflict Resolution Studies

nd interests that motivated these faculty

activities, but they persevered. The experiences a
and Conflict Resolution Studies

members toward the development of the Centre for Peace
varied. Motivations included a lifelong interest in Gandhi and his thinking on peace, awareness

of the economic issucs related to both military spending and development, increased
dissatisfaction with an overly litigious and combative legal system, increased concern over the
role of religion in violent communal conflicts, and extensive involvement in human right§ issues,
particularly those related to caste-related oppression and women’s rights. The interdisciplinary
nature of the faculty and their interests created a wide-ranging agenda. Initial goals and
objectives were as follows:- '

To explore the theoretical underpinnings of peace and conflict. ‘

To provide educational programs and activities for students and community members.

To provide support for, and engage in, various peacc building activitics.
To increase the role of scholars in India in peacc-related issues and con
activities.

5. To develop a network of scholars in the field.

In an attempt tO address so
with a long history of share

—

flict resolution

Caladl

s had yet been

| rogram ,
i, 00 Profll e and Conflict

Whil ne : .
e much energy had been put into visioning its developmel
entre for Peac

offered. One of the goals of the collaboration between the C
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and u‘mncilinliml‘ groups will all increase the role and visibility of academics These
bridges are essential to develop suceesstul partnerships for peace.

politcal decision and policy makers need 1o know about the need for peace studies and
peace cdugulinn programs. Their aceeptance and support will greatly enhance the
pespectabihity and validity of peace education in academia. Academics, in turn, need to be
pot just theorists, but also viable policy informants, It is important to utilize and nurture
the bridges that do exist between the academic and political worlds.

Scholars need o develop curricula that have both domestic and international relevance.
Peace studies will only become a viable and successful venture in India if students show
an interest in its offerings. Connections to current crisis situations of which people are
aware po lar to popularize peace education courses. It will help to broaden the definition
of “peace™ as a coneept that poes beyond the cessation of war, and make links to ISsues
crucial to society,

Issues such as women's and Dali22 rights, democracy, resource distribution,
environmental issues, communal conflicts, and development are all vital to the (cachjng
of peace. Joining forces with other departments teaching in these arcas and connecting
with them under the rubric of peace studics can give peace education greater visibility
and a stronger base in Indian colleges and universitics.

Issues of pedagogy in India demand attention. One way to help integrate the issues and
skills essential to the work of peacemakers is to challenge traditional lcarning mcthods.
Indian cducators need deeper discussion on what they most hope to achieve to further
peacce cducation in India. Issucs of development, human rights, communal conflict, and
conflict with Pakistan have been the foci of peace studies curricula. Given these foci and
India’s own history of embedded conflict, using education to address the conflicting
histories, narratives, and inequities among its population could go far to break through
somc of the intractability around these conflicts.

Education is a highly underutilized tool to address India’s multiple issues.

While some of these recommendations may seem self-evident, it is important to think clearly and
directly about them. Peace is a choice, not an accidental state of being. So also is the consclous
development of ways to enhance the work of peace. Peace education and research make up a
large part of this work. India has the intellectual, historical, and philosophical potential to be 2
lcader in this ficld, and the world has much to learn from her. Yet in the current state of vast
global and structural inequities, India cannot do this alone. As stated earlier, peace 1s everyone's
business; so is the development of peace education in India and other third-world regions.
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